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Rubric – HLP 22 Provide Positive and Constructive Feedback to Guide Students’ Learning
Pillar HLP: HLP 7 Establish a Consistent, Organized & Responsive Learning Environment  
	Rating
	Constructive
	Timely
	Positive
	Differentiated
	Responsive

	Ineffective 
	Feedback is seldom positive, corrective, or specific. 
	Feedback is seldom immediate. 
	Feedback is seldom sincere, respectful, and positive.
	Feedback seldom considers the student’s age, learning history, cultural background, and preferences, as well as classroom dynamics, that could influence the student’s response to feedback.
	Teachers seldom adjust the type and frequency of feedback based on students’ learning progress.

	Approaching
Effective 
	Feedback is sometimes positive, corrective, or specific.
	Feedback is sometimes immediate. 
	Feedback is sometimes sincere, respectful, and positive.
	Feedback sometimes considers the student’s age, learning history, cultural background, and preferences, as well as classroom dynamics, that could influence the student’s response to feedback.
	Teachers sometimes adjust the type and frequency of feedback based on students’ learning progress.

	Effective 
	Feedback is often positive, corrective, or specific.
	Feedback is often immediate. 
	Feedback is often sincere, respectful, and positive.
	Feedback often considers the student’s age, learning history, cultural background, and preferences, as well as classroom dynamics, that could influence the student’s response to feedback.
	Teachers often adjust the type and frequency of feedback based on students’ learning progress.

	Highly Effective
	Feedback is always positive, corrective, or specific.
	Feedback is always immediate.  
	Feedback on behavior is always sincere, respectful, and positive.
	Feedback always considers the student’s age, learning history, cultural background, and preferences, as well as classroom dynamics, that could influence the student’s response to feedback.
	Teachers always adjust the type and frequency of feedback based on students’ learning progress.
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